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ABSTRACT | After the prolonged shift from face-to-face education toadistancelearning model

during the COVID-19 pandemic, educational practices in Chile changed, mainly mediated

by information and communication technologies (ICTs). Following the return to face-to-face

education, the permanence of media and digital technologies in the classroom is evident,
generating a growing concern in the educational community to promote media literacy

among students and teachers regarding the effective and critical use of ICT in the teaching-
learning process. Within this culturally convergent context, the objective of this research

is to analyze current educational policies in order to understand the state's vision of media

education. Tothisend, we conducted a documentary content analysis of 42 texts that regulate

compulsory education in Chile, consisting of laws, curricular foundations, and educational

programs, using six dimensions for their categorization, which theoretically define media

literacy. The resultsindicate an integrative view of the issues, with elements related to media

literacy tending to be dominated by a technological perspective. It is concluded that, in the

current media context, the guidelines related to media literacy in the school curriculum

need to acquire greater prominence and focus, and to find a balance between knowledge,
motivations and emotions in order to promote enriching spaces for interaction, expression

and participation of students through media education.
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RESUMEN | El prolongado traslado de la educacién presencial hacia un modelo a distancia durantela
pandemia por COVID-19 provocéuncambioen las prdcticaseducativasen Chile, las que fueronmediadas
mayoritariamente por las tecnologias de la informacién y de las comunicaciones (TIC). Tras el retorno
a la presencialidad, se evidencia la permanencia protagénica de los medios de comunicacién y de las
tecnologias digitalesenel aula, generandoenla comunidad educativa una crecienteinquietud por fomentar
las competencias medidticas de estudiantes y de docentes respecto de un uso efectivoy critico de las TIC
en el proceso de ensefianza-aprendizaje. Ante este contexto culturalmente convergente, el objetivo de
esta investigacion es analizar las politicas educacionales vigentes para comprender la visién del Estado
sobre la educacién medidtica. Para ello, se efectud un andlisis de contenido documental de 42 textos
que regulan la ensefianza obligatoria en Chile, conformado por leyes, bases curriculares y programas
educativos utilizandoseis dimensiones para su categorizacién, que definentedricamentela competencia
medidtica. Los resultados indican una mirada integradora de asignaturas, con elementos relacionados
con la competencia medidtica dominados preferentemente por una perspectiva tecnoldgica. Se concluye
quelasdirectricesrelacionadas conlaalfabetizacién medidticaenel curriculoescolar necesitan adquirir
mayor protagonismoy enfoque en el contexto medidtico actual, y encontrar un equilibrio entre saberes,
motivaciones y emociones que permita promover espacios enriquecedores de interaccion, expresion y
participacion de los estudiantes a través de la ensefianza de los medios.

PALABRAS CLAVE: alfabetizacion medidtica, curriculo escolar, educacién obligatoria,
educomunicacién, convergencia cultural, adolescencia

RESUMO | A prolongada substituicsio da educagiio presencial paraum modeloadistinciadurante
a pandemia da COVID-19 causou no Chile uma mudanga nas préticas educativas, mediadas
principalmente pelastecnologias dainformag&io e comunicaggo (TIC). Apés oretornoa educagéo
presencial, se evidencia a importéncia dos meios de comunicagéo e das tecnologias digitais
nasala de aula, contribuindo a uma preocupacgo crescente na comunidade educativa chilena
em promover as competéncias medidticas de alunos e professores no que diz respeito ao uso
eficaze criticodas TIC no processo de ensino-aprendizagem. Dado este contexto culturalmente
convergente, nosso objetivo é analisar as politicas educacionais atuais para compreender a
visdo do Estado em relacdo a educacdio mididtica. Para isso, utilizamos a andlise de contetido
documental de um corpus de 42 textos que regulamentam a escolaridade obrigatéria no Chile,
composto por leis, bases curriculares e programas educacionais, usando seis dimensdes que
definem a competéncia mididtica para sua categorizacgo. Os resultados indicam uma vis&o
integradora de disciplinas, evidenciando elementos relacionados a competéncia miditica
dominados por uma abordagem tecnoldgica. Com isto concluimos que as orientagSes sobre
alfabetizac8o miditica no curriculo escolar chileno precisam adquirir maior destaque e foco
no atual contexto mididtico, encontrando um equilfbrio entre conhecimento, motivacdes e
emocdes, a fim de promover espacos enriquecedores de interacfo, expressdo e participagio
dos alunos por meio da educagdo mididtica.

PALAVRAS-CHAVE: alfabetiza¢do mididtica, curriculo escolar, escolaridade obrigatéria,
educomunicacdo, convergéncia cultural, adolescéncia

INTRODUCTION
Education in Chile in a post-pandemic era

In Chile, the health emergency triggered by COVID-19 forced a prolonged
shift of teaching from the classroom to distance learning, so teachers shifted
their pedagogical strategies to resources delivered mainly through information
and communication technologies (ICTs) (Fundacién Educacién 2020, 2021).
Although face-to-face teaching gradually returned until it normalized from the
2022 academic year, distance learning in the pandemic period highlighted not
only the existing socioeconomic disparities that affect students’ connectivity and
technological literacy (CEPAL & UNESCO, 2020), but also the growing dependence
of the education system on the media (Mateus et al., 2022).

In recent years, Chile has experienced remarkable growth in digital
development, thanks to the increase in access to computing devices and the
expansion of Internet connectivity at home. According to the latest data from
the National Socioeconomic Characterization Survey, CASEN, 75% of households
had access to the Internet in 2017 (Subsecretaria de Telecomunicaciones, 2018),
and this figure rose to 89.2% in 2022 (Bravo et al., 2023). A study conducted by
the Agency for Educational Quality in Chile (Agencia de Calidad de la Educacién,
2018b) also found that 77% of secondary school students had access to cell phones
with internet, 62% used video games, 52% chatted, used social networks or
watched videos while studying. At the same time, 85% of these students stated
that technology and the use of the Internet not only served as a support for
completing schoolwork or solving doubts, but also allowed them to develop their
personal interests by learning new skills and abilities. This confirms the presence
of these devices in the daily lives of students who are exposed to a dynamic,
interactive and immediate media world.

Although young people display an ease with technology and could be classified as
digital natives, i.e., experts, as they grow up in the world of new digital technologies
(Prensky, 2001), studies show that they do not have the necessary skills that enable
them to take advantage of ICTs to work and learn effectively in the information
society. According to the International Computer and Information Literacy Study
(ICILS) of 2018, a significant percentage of Chilean 8th grade primary students
have a basic or low level of knowledge and functional use of information (54%),
demonstrating the non-existence of these so-called digital natives within the
population studied (Agencia de Calidad de la Educacién, 2018a). In addition, the
most recent result of the System for Measuring the Quality of Education in Chile
(SIMCE), which comes from the assessment of 2nd secondary grade students in
Language and Communication, shows a gradual decline in the level of reading
comprehension of complex texts. They presumably attributed this result not only



to the effects of the pandemic, but also to the use of technology at home and the
decrease in students’ ability to concentrate (Agencia de Calidad de la Educacién,
2023). This was a difficulty that was already evident in the system ten years ago,
encouraging people from the academic field to deepen the pedagogical use of
technology in educational practice.

From another perspective, the descriptive and quantitative study formulated
by the National Television Council (Consejo Nacional de Televisién, 2018) provides
information on the media literacy of Chilean adolescents aged 11 to 16. The results
indicate an extensive knowledge of technologies and devices at the user level, but
with alow degree of specialization; a low literacy in critical media use; ignorance of
media regulation; and there is a clear difference between private school students
and the rest, such as state and subsidized school students. The former are students
who have a more critical view of technology, media and its relationship to daily
life. It is possible that this last conclusion is due to the fact that these students
have greater cultural capital, which is characteristic of the highest socioeconomic
and cultural classes (Montaner-Bastfas, 2021).

Although the pandemic forced the sectors involved in school education to
develop and implement their own strategies and efforts to meet the challenges
of the virtualization of education, the education system in Chile already had an
infrastructure and basic technological capabilities that allowed it to partially
overcome the digital divide. Enlaces, a State network of the Ministry of Education
created as a program to improve the quality of education, was responsible for
the design and implementation of ICT education policies in the country for more
than 25 years until its closure in 2018. It was also responsible for promoting
technological equipment and connectivity in primary and secondary educational
institutions, improving the basic digital skills of students and teachers and
promoting learning through digital technologies (Cabello et al., 2021; Claro &Jara,
2020). Subsequently, the Innovation Center -which was founded as a successor
organization to Enlaces and is still active- expanded its functions and scope to
other levels of education. Nevertheless, its vision does not focus specifically on a
digital education policy, but rather on educational innovation to supportlearning,
leaving aside the strategies to develop communication and information skills in
digital spaces. They have delegated this task to the departments of the Ministry
of Education, which are responsible for developing curricula and assessment
tools (Claro et al., 2022).

The results of a recent survey on the use of the Internet and online activities
of students between the ages of 9 and 17, conducted after the outbreak of the
pandemic in the country and known as Kidsdonline Chile, showed that 58% of

children and adolescents receive their first Internet mobile phone before the age
of 10. Compared to the previous data, the same study conducted in 2016 also found
that access to the web for educational purposes has increased, both for school
activities and informal learning. Thus, digital practices in the school context
show important uses of ICTs such as searching for information to complete
school tasks (87%), watching videos to study a topic covered in class (77%), using
digital platforms for collaborative work between students and organizing study
materials (76%). In addition, 66% of students say that their school carries out
activities in class using mobile phones, but only a third of them state that their
teachers carry out this action. According to the authors of the study, this indicates
that there is a need to strengthen teachers’ digital skills to manage these activities
(Claro et al., 2024).

The analysis of educational activities carried out between 2020 and 2021 has
shown that during this period, the role of digital technologies has expanded and
deepened in all areas and at all levels of education policy. This has also allowed
the emergence of new perspectives and experiences to become aware of the use
and understanding of ICTs in learning environments (Claro et al., 2022).

Given the reality of the changing media ecosystem and educational context
in Chile, the interest in media practices and their importance became evident in
terms of the functioning of educational activities in the classroom, confirming the
urgent need for students and teachers to deepen their ICTs skills in the educational
sector. Even though consolidated working groups such as the AlfaMed network
have developed and applied media literacy assessment tools in different Hispanic
countries, evidence on this topic is still scarce in Chile (Andrada & Cabalin, 2019;
Aydin, 2021; Carias Pérez et al, 2022; Condeza et al, 2019; Farias & Veliz, 2019;
Halpern et al, 2020; Sandoval Rubilar et al, 2017). On the other hand, several
studies have found that media literacy is limited in the compulsory curriculum
(Aguaded & Montaner-Bastias, 2020; Mateus et al., 2019, 2022; Thibaut & Calderon
Lopez, 2020; Valdivia et al., 2019).

In this school embedded in a mediatized society, it is important to consider
the importance and influence of the media on students, who as an audience have
access to the media to learn and to be entertained. Therefore, the question of the
currentideology of the Chilean state in relation to media education in compulsory
education arises, because a review of current policies that take into account the
existing school context could reveal the need to adapt the presence and focus
of these orientations in order to develop adequate competencies for effective
interaction with media messages.



To answer this question, we will describe the extent to which the documents
that regulate and guide schooling in Chile provide opportunities to promote
media literacy. This analysis will focus on the guidelines issued by the State
institutions responsible for education in the country for the period 2014-2023,
specifically for compulsory education, which covers the teaching of 12- to
15-year-old students.

Media literacy at school

In a constantly evolving media ecosystem, content now flows through different
media, complicating the communicative environment and changing the modalities
of production, distribution and consumption of these media (Jenkins, 2008;
Scolari, 2015). In this scenario, young people are no longer exclusively recipients
of news, but assume an increasingly active role as prosumers, i.e., as producers
and consumers of media content (Scolari et al., 2020; Toffler, 1980). On the other
hand, the easy and immediate access to rich audiovisual content inherent to a
hyper communicated society does not guarantee that they are willing to use
these messages appropriately or beneficially (Aguaded & Montaner-Bastias, 2020;
Caldeiro-Pedreira & Aguaded-Gémez, 2015). Evidence of these practices, combined
with an understanding of the cognitive and emotional processes inherent in media
interaction, challenges communicators and educators to reflect on the meaning
of media education in the context of a multimedia and digitalized society (Ferrés,
2020; Jenkins et al., 2009; Scolari, 2018).

In education, the concept of literacy has traditionally been associated with
the teaching of reading and writing. As a result of the changes in communicative
processes brought about by technological progress and the massification of the
media, both communicators and educators saw the need to introduce communication
education. This would make it possible to expand the idea of literacy associated only
with reading and writing and integrate the media as a new form of reading and
writing (Livingstone, 2004; Scolari, 2016). This primitive link between education
and communication has led to a variety of definitions that vary according to
geographical context and era (Buitrago Alonso et al., 2017).

The academic literature on media literacy is a complex conglomeration
of ideas that has led to a variety of interpretations or perspectives: starting
with educommunication, which goes back to Marshall McLuhan’s theories on
communication and technology, and the contributions of Paulo Freire and Mario
Kapltn in Latin America (Carpenter et al., 1981; Freire, 2007; Kaplin, 1998).
The terms functional literacy, digital literacy, new literacies, media literacy
and media and information literacy (MIL), proposed by UNESCO in 2005, are
the most commonly used concepts on this topic (Barbas Coslado, 2012; Potter,

2010). Media literacy profiles itself as a dynamic concept shaped by the constant
challenges posed by the evolution of media, from the old media such as radio or
television to the new ones that have emerged thanks to digitalization (Koltay,
2011; Manovich, 2001).

In the context of a participatory culture in which people create, share and
collaborate in the production of content, skills and knowledge are developed that
allow them to carry out their activities critically, both in the digital environment
and with the new forms of narrative and the different ways of consuming
media (Jenkins et al., 2016; Martinez-Costa et al., 2018; Scolari, 2016). In this
communicative panorama, schools are expected to take on a broader role than
the mere provision and accreditation of learning content.

Schools, as a sociocultural institution, and in view of its original purpose of
promoting a shared understanding of cultural symbols to facilitate the integration
of their students into a social life (Biesta, 2019; Livingstone & Sefton-Green, 2020),
they must be allowed to address both news production skills and critical media
literacy in their teaching (Caldeiro-Pedreira & Aguaded-Gémez, 2015; Vernier et
al., 2018). This work cannot be solely due to an interventionist strategy by teachers
in the classroom, but must be a practice accompanied by educational policies
and academic curriculum that both guides classroom practice and promotes
teacher training and professional development in this area (Aguaded et al., 2018;
Delgado-Ponce et al., 2021).

Furthermore, we understand media literacy in an educational context as the
learning of competencies and skills necessary for students to understand the role
and functioning of media and technologies in society, critically evaluate their
content and use them to promote expression and participation. The competencies
approach tomedialiteracy has been widely researched. One of the leading proposals
in the field of media education studies in Latin America is that presented by Ferrés
Prats in 2007. In this study, six key dimensions associated with audiovisual skills
were described. These dimensions were developed and perfected in studies by
Ferrés and Piscitelli (2012) and Pérez-Rodriguez and Delgado-Ponce (2012) as
indispensable dimensions and indicators for the acquisition of digital and media
literacy. These six aspects include aesthetics, ideology and values, interaction
processes, languages, production and dissemination processes and technology,
which are divided into two areas: that of interacting with the messages they receive
and that of producing their own messages.



MATERIAL AND METHODS

Forthisresearch, we have used descriptive contentanalysis ofthe documentary
source. This analysis is deductive, as it uses a list of pre-established categories to
identify and classify the elements present in the documents (Guix Oliver, 2008).
The approach was qualitative, as it aims to identify and understand, through an
in-depth analysis of the texts, the relevant aspects of media literacy contained in
the educational policies and assessment indicators proposed by the Chilean State.

In defining the country’s context, the study period was narrowed down to a
ten-year cycle (2014-2023) in which the health emergency caused by COVID-19
began, allowing us to focus on the changes and challenges that have emerged
during this period of educational transformation.

The sources of information used in this study mainly include official
documents, legislation, educational programs and evaluation guides issued by
the state institutions responsible for education in Chile, such as the Ministry
of Education and the Agency for Educational Quality. We have also considered
relevant national and international studies that address the issue of media
literacy in Chile and that contribute to the understanding of the current situation.
To achieve the objective of this study, we have worked on 42 official documents
that regulate education in Chile. These documents are as follows: The General
Education Law No. 20.370, the curricular bases from the 7th primary level to
the 2nd secondary grade level, a four-year cycle aimed at teaching adolescents
between 12 and 15 years old, and 40 study programs for ten compulsory subjects
that are part of this educational period.

In the analysis of the curricular bases and study programs, the common
general education was taken into account. It consists of ten compulsory subjects
for all institutions: Language and Literature, English, Mathematics, Natural
Sciences, History, Geography and Social Sciences, Visual Arts, Music, Technology,
Physical Education and Health, and Guidance. Two other subjects that are also
part of this cycle, Indigenous Language and Religion, were excluded from this
study as they are not fully applicable to the entire student population of this
educational section.

For the purposes of this study and the creation of an analysis matrix of the
documents that make up the research corpus, the six dimensions proposed by
Ferrés Prats (2007) were used as a reference for the categorization protocol. The
dimensions are divided into 55 indicators according to the amount of analysis or
interaction with the messages and the extent of their expression or production.
These indicators served as pre-defined categories.

Dimension Indicators

Languages Understanding and using langua%e in a variety of media
guag environments and formats.
Knowledge and use of various tools of information
Technology and communication, understanding of the role these
technologies play in society.

Criteria for selecting and engaging with content based
onone's own preferences, motivations and critical
ability to evaluate it in terms of the characteristics of its
production.

Interaction

Knowledge of content creation and dissemination
Production and dissemination processes and the ability to create and distribute their
own content.

The ability to select and critically evaluate media content,
Ideology and values understanding the ideological assumptions or intentions
underlying it.

Management of aesthetic criteria in the evaluation and

Aesthetics creation of media messages.

Table 1. Summary of dimensions and indicators of media competence

Source: Own elaboration based on Ferrés and Piscitelli (2012) and Ferrés Prats (2007).

In these official documents, the information was first indexed, determining
the level of education and the main units of analysis according to the title of the
original section and its description in the texts consulted. These units correspond
to major sections within the document. In this way, the following units of analysis
were defined: subject, a section containing an introduction that defines the purpose
of the theme for the cycle, its approaches or perspectives. Thematic units, which
refer to the sections that group the content of each subject in a structured and
organized way, evidencing the purpose, knowledge, skills and attitudes to be
worked on, as well as the learning objectives as descriptive text and delimiters of
the objectives and assessment indicators in each subject.

The defined units were divided into smaller segments called blocks. The types
of blocks for the curricular bases were the following: introduction, exit profile,
perspective, axis, ability, and attitudes. In the case of the learning units, they were
the following: purpose, knowledge, skills, and attitudes. In the case of learning
objectives, the blocks analyzed were: description and evaluation indicators. Then,
each unit of analysis was given a unique identification code, which was categorized
according to the dimensions reflected in the text. Subsequently, the frequency of
occurrence of these codes was managed and analyzed using the programs Excel
(v.16) and Nvivo (v.12).
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ANALYSIS AND RESULTS

The Chilean education system is based on two fundamental pillars: The Political
Constitution of the Republic of Chile 0of 1980 and the General Education Law (LGE)
of 2009. This system is divided into four educational levels: pre-school, primary,
secondary and higher education. According to the LGE, both the primary and
secondary education levels are compulsory, which covers the school phase for
children between the ages of 6 and 18.

Since the LGE came into force in 2009, the regulations that determine Chile’s
national curriculum have consisted of various curricular instruments. The
curricular bases, as the main instrument of the national curriculum, define the
essential learning content that students must achieve in their school career, while
the programs and curricula act as mediators that facilitate the implementation of
these bases in order to achieve their objectives.

In terms of objectives, the national curriculum recognizes overarching learning
objectives and learning objectives. The former are derived from the general
objectives proposed by the LGE. They are broadly defined and focus on the personal,
ethical, social and intellectual development of students. These objectives go beyond
the subjects and encompass various educational dimensions. On the other hand,
the learning objectives, which also maintain relevance and coherence with the
general objectives, are course- and subject-specific and define the annual expected
learning outcomes. These objectives include knowledge, skills and attitudes to
meet academic challenges and cope with daily life.

Guiding the analysis of the documents according to the aspects of media
literacy and the development of their competences, articles 29 and 30 of the
General Education Law No. 20.370 (2009), which regulate compulsory primary
and secondary education, establish general objectives that teach the reflective and
efficient use of ICTs to obtain, process and communicate information.

Along with this, in the analysis of the curricular bases and study programs for
the 7th primary grade to 2nd secondary grade, a common objective is considered
for all subjects directly related to media literacy. This transversal objective, known
as information and communication technologies, aims to promote in students tools
that allow them to develop in a digital world, to be competent and responsible
and to use different sources of information and media to solve information,
communication and expression needs, both at school and in their closest social
environment (Ministerio de Educacién, 2016).
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In the evaluation of the documents, 1,162 units with 2,878 blocks of information
were analyzed, distributed as follows: subject, 210 blocks; thematic units, 728
blocks, and learning objectives, 1,940 blocks.

In this classification by blocks, 970 learning objectives were identified,
distributed across the ten subjects examined. Of these, the frequency of the 55
descriptors defining media literacy was examined, detecting the presence of 45 in
the objectives analyzed. On the other hand, the texts defining each thematic unit
were analyzed to discover the presence of a specific orientation towards the media.

Overall results by cycle from 7th primary grade to 2ndsecondary grade

The entire four-year cycle shows a frequency distribution as shown in figure 1:
it can be seen that the technological dimension predominates over others, which
indicates a more instrumental view of the use of ICTs. The ideological dimension,
which focuses on the critical analysis of news, and the use of languages for
interaction and self-expression via the media are also strongly represented. On the
otherhand, the aesthetic dimension is the one with the lowest presence compared
to the other dimensions.
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Figure 1. Presence of dimensions in learning objectives
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Figure 2 shows how the analysis and expression aspects of each dimension
are distributed internally in each dimension. In both the technological and
language dimensions, a fairly balanced frequency can be observed between the
competences of reception and production of messages. However, in the dimensions
of aesthetics, ideology and interaction, the objectives of the curriculum give
greater importance to the processes of analysis than to those of expression. In
the dimension of production and dissemination, the area of expression clearly
outweighs the area of analysis.

Subjects and the development of media competences

The presence of media literacy is reflected in the curriculum both in the learning
objectives, which guide the development of media literacy, and in the learning
units, which in some cases have a thematic reference to media and information
technologies. Figure 3 shows the relationship between the dimensions in relation
to the ten subjects assessed through the textual analysis of the learning objectives
and the assessment indicators in each unit of analysis. From the diagram, we
can deduce that the subjects that develop media literacy to a greater extent are
Language and Literature, Visual Arts and English.
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Figure 3. Development of media competence by subject

Source: Own elaboration

Figure 4 (next page) shows how the dimensions of media literacy are distributed
according to frequency in the ten subjects.

In the language dimension, the subjects Language and Literature and English
stand out. This is due to the clear focus of both subjects on the development of
language in order to understand messages from different media and to be able to
express oneself in a variety of systems of representation and meaning.

It should be noted that both Language and Literature and English devote
complete units to media at all four levels of learning. This should encourage
students to reflect critically and to read media content critically and analytically.
They also promote the ability to use technology and media to create their own
communicative messages and express their opinions.

In the technology dimension, the predominance of History and Geography
is interesting, as the focus here is on understanding the importance of ICTs
in society based on a historical review that runs as a theme through various
learning units. Other subjects that stand out are English and Natural Sciences,
which develop skills related to the use of tools that enable communication and
the dissemination of news.
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For example, as part of the historical review of the 20th century, learning units
1, 2 and 3 of History and Geography in the 2nd secondary grade year emphasize
the importance and scope of the media at a national and international level.
Their development and expansion over time, their integration into society as a
means of disseminating art and mass culture, their influence on the perception
of reality and their understanding as an instrument for empowering the
population are understood.

We found another example of the application of this dimension in science in
the 7th and 8th grades of primary school, where an objective was defined that
promotes oral and written communication of knowledge gained through research
and incorporates tables, diagrams, graphs and ICTs (Ministerio de Educacién, 2016).

The subjects of Language & Literature and English again stand out for the frequency
with which the interaction dimension is present in these subjects. English emphasizes
the importance of learning this foreign language as a tool for understanding and
appreciating messages from other cultures accessible through ICTs, and developing
an understanding of different audiovisual formats. In addition, Language and
Literature emphasizes the importance of being able to distinguish opinion from
fact. This dimension is also evident in Guidance, which includes a unit at all levels
dealing with relationships between people, either directly or through social networks.

In the dimension of production and dissemination, which refers to the ability to
elaborate and disseminate media messages, the subject of Language and Literature
has a great influence, followed by Technology and Visual Arts, mainly due to the
promotion of the use of means of production. Here, the overarching objective at all
levels in Language and Literature stands out: collaborative work, recognizing the
contribution of others, together with a responsible use of ICTs that respects the
property and privacy of the individual (Ministerio de Educacién, 2016). In the subject
of Technology, an objective of the 8th grade of primary school promotes the use of
ICTs for the design, creation and communication of technological projects, taking
into account ethical and audience-related aspects (Ministerio de Educacién, 2016).
These production processes are deepened in learning units such as digital art in st
secondary grade or youth issues and contemporary media in 2nd secondary grade,
which focus on experimentation and creation through digital art oraudiovisual media.

The dimension of values and ideology is mainly developed in the learning
objectives related to research skills, such as searching for information and
checking the reliability of the sources consulted. The critical analysis of messages
in recognizing stereotypes, their causes and effects should also be mentioned here.
Language and Literature is the most developed subject in this dimension, followed
by History and Geography. An example of this dimension can be found in an 8th
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grade primary school objective for History and Geography, which promotes the
study of subject contents through ICTs (Ministerio de Educacién, 2016). In Language
and Literature, a 7th grade primary school objective promotes the appreciation of
media texts such as news, advertising or content on social networks, recognizing
their explicit and implicit purposes and the presence of stereotypes and prejudices
in these messages (Ministerio de Educacién, 2016). On the other hand, the aspect
of transmitting values appears in the subject of Physical Education and Health,
promoting the use of media and ICTs for the dissemination of healthy habits and
the implementation of drug and alcohol awareness campaigns.

Finally, the aesthetic dimension is addressed above all in the subjects of Visual
Arts and Music, which shows that the focus is on the creation and dissemination
of visual, audiovisual and aural forms of expression. Both subjects also contribute
to the aesthetic appreciation of artistic expression and the media. An example of
this approach is an objective in the subject of Visual Arts in the 2nd secondary
grade: it promotes the development of visual projects based on a critical evaluation
of aesthetic expressions linked to youth and social issues in different contexts
and spaces, as well as another objective in the subject of Music at the same level.
This objective promotes the critical evaluation of the recording and dissemination
methods of music in different eras (Ministerio de Educacién, 2016).

DISCUSSION AND CONCLUSIONS

This research examined the extent to which the Chilean school curriculum
offers opportunities to teach media literacy. From the comprehensive view of
learning provided by Chilean laws, the results indicate that there is a promotion
of media literacy in the education of adolescents between the ages of 12 and 15.
This manifests itself in a general objective that runs through all subjects and is
specifically focused on the critical and effective use of media and information
technologies. Similarly, students take Technology as a subject throughout the four
years, one of the aims of which is to know how to use ICTs. This would indicate
a more instrumentalist tendency in the use of media in the classroom, i.e., they
are used as methodological tools oriented to the cognitive aspects, developing
knowledge primarily, which is consistent with the results of other studies that
have warned of the same characteristic (Andrada & Cabalin, 2019; Valdivia et al.,
2019). Although this study places a clear emphasis on the technological dimension
inits findings, it similarly recognizes the importance of other dimensions, such as
languagesand ideology and values. The dimensions of production and dissemination
are also represented to a certain extent, while the dimensions of interaction and
aesthetics hardly play a role. While this shows that medialiteracy is only partially
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present in the curriculum, it also highlights the potential of subjects other than
Language and Literature or Technology, which are traditionally seen as suitable
for this purpose. By linking contents to critical reading skills, interaction and
expression with the media, subjects such as Visual Arts, Music or History can also
promote the development of an aesthetic and critical attitude towards the media.

COVID-19 hasundoubtedly changed pedagogical practices and increased the use
of media and ICTs to promote communication and teaching. These changes continue
even after the health emergency and show the relevance that these technologies
have inside and outside the classroom. If we look at the most recent evaluations on
the use of technology, we can see that the results show that young people have a
high knowledge of technological tools, but a low critical reading comprehension of
the messages used by the media (Agencia de Calidad de la Educacién, 2023; Claro et
al, 2024; Consejo Nacional de Televisién, 2018). It is clear that the prioritization of
technology should be reassessed. There is a disconnect between the use of technology
in the classroom and that in non-formal educational contexts, where girls, boys and
young people engage with topics and narratives that interest them, acquiring skills
that schools can better harness (Scolari et al., 2020; Thibaut & Calderén Lépez, 2020).

Likewise, the curriculum’s strong focus on the dimensions of language
and ideology and values does not seem to have an effective impact on student
learning. Thus, it seems that the proposed content is only absorbed as knowledge
without relevantly changing the students’ understanding and critical
attitude towards the media.

Today’s media literacy must address both the technologies and the cognitive
and emotional processes of those who interact with them (Ferrés, 2020). The
competences related to media use must become more central to the curriculum
in the current Chilean media context, providing a balanced process between
knowledge, motivation and emotion that allows enriching spaces for student
interaction, expression and participation to be promoted through media education.
In this way, we will advance in building an education with the perspective of
autonomous, meaningful and continuous learning that will serve as a foundation
for future generations to be integrated into society as participating citizens.

This study is limited to examining only one of the variables impacting media
literacy - current public policies - so future research should examine in depth
the impact of other factors such as initial and ongoing teacher preparation in
media literacy, their facilitation in connecting students to curriculum contents,
the resources available in the classroom, and the specific assessment systems in
this area that illuminate the possibilities for meeting the challenge of education
in a culture of convergence.
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